
 

 

 

2018-19 Combined World’s Best Workforce (WBWF) Summary  

District or Charter Name: Saint Paul Conservatory for Performing Artists 

Grades Served:  9-12

WBWF Contact: Callie Jacobs 

Title: Superintendent 

Phone: 651-290-2225 

Email: jacobsc@spcpa.org 

 

 

 

 

 

Did you have an MDE approved Achievement and Integration plan implemented in the 2018-19 school year?  

   Yes    X   No 

List of districts with an MDE approved Achievement and Integration plan during the 2018-19 SY.  

This report has three parts:  

WBWF: Required for all districts/charters. 

Achievement and Integration: Required for districts that were implementing an MDE approved 

Achievement and Integration plan during the 2018-19 SY. No charter schools should complete Part B.  

Racially Isolated School:  Required for districts that were implementing an MDE approved Achievement 

and Integration plan for Racially Identifiable Schools during the 2018-19 SY. No charter schools should 

complete Part B. 

Please ensure the World’s Best Workforce leadership and the Achievement and Integration leadership 

collaborate within your district when completing this report. 

 

  

https://education.mn.gov/mdeprod/idcplg?IdcService=GET_FILE&dDocName=mde087548&RevisionSelectionMethod=latestReleased&Rendition=primary


 

 

World’s Best Workforce 

Annual Report 

WBWF Requirement: For each school year, the school board must publish a report in the local newspaper, by 

mail or by electronic means on the district website. 

A&I Requirement: Districts must post a copy of their A&I plan, a preliminary analysis on goal progress, and 

related data on student achievement on their website 30 days prior to the annual public meeting. 

● Provide the direct website link to the district’s WBWF annual report. If a link is not available, describe 
how the district disseminates the report to stakeholders. 

● Provide the direct website link to the A&I materials 

Annual Public Meeting 

WBWF Requirement: School boards are to hold an annual public meeting to communicate plans for the 

upcoming school year based on a review of goals, outcomes and strategies from the previous year. 

Stakeholders should be meaningfully involved, and this meeting is to occur separately from a regularly 

scheduled school board meeting.  

A&I Requirement: The public meeting for A&I is to be held at the same time as the WBWF annual public 

meeting. 

● Provide the date of the school board's annual public meeting to review progress on the WBWF plan 
and Achievement and Integration plan for the 2018-19 school year. 

WBWF Community Meeting (no A&I) was held on December 9, 2019. 

Link to PowerPoint Presentation:  

https://www.spcpa.org/wp-content/uploads/2019/12/18-19-SPCPA-WBWF-Community-
Presentation-Final.pdf 

District Advisory Committee 

WBWF Requirement: The district advisory committee must reflect the diversity of the district and its school 

sites. It must include teachers, parents, support staff, students, and other community residents. Parents and 

other community residents are to comprise at least two-thirds of advisory committee members, when 

possible. The district advisory committee makes recommendations to the school board. 

Complete the list of your district advisory committee members for the 2018-19 school year. Expand the table 

to include all committee members. Ensure roles are clear (teachers, parents, support staff, students, and other 

community residents).  

https://www.spcpa.org/wp-content/uploads/2019/12/18-19-SPCPA-WBWF-Community-Presentation-Final.pdf
https://www.spcpa.org/wp-content/uploads/2019/12/18-19-SPCPA-WBWF-Community-Presentation-Final.pdf


 

 

District Advisory Committee 
Members 

Role in District Are they part of the Achievement 
and Integration leadership team? 
(Mark X if Yes) 

Callie Jacobs Superintendent Not Applicable 

Brian Goranson Principal Not Applicable 

Monica Lonergan Director of Special Education Not Applicable 

Kyle Clemins Dean of Students Not Applicable 

H. Adam Harris Community Not Applicable 

Kelly Rodieck Community Not Applicable 

Greta Erickson Student Not Applicable 

Ilse McCormick Student Not Applicable 

Lauryn Ziebarth Student Not Applicable 

Kelly Stiggers Parent Not Applicable 

Victoria Weinberg Parent Not Applicable 

Karen Albrecht Teacher Not Applicable 

Shelley Duffy Teacher Not Applicable 

Sara Peterson Teacher Not Applicable 

Aaron Preusse Teacher Not Applicable 

Ashley Sievers Teacher Not Applicable 

Equitable Access to Excellent and Diverse Educators 

WBWF Requirement: WBWF requires districts and charters to have a process in place to ensure students from 
low income families, students of color, and American Indian students are not taught at disproportionate rates 
by inexperienced, out-of-field, and ineffective teachers. The legislation also requires that districts have 
strategies to increase access to teachers who reflect the racial and ethnic diversity of students.  
 



 

 

While districts/charters may have their own local definitions, please note the definitions developed by 
Minnesota stakeholders during the Every Student Succeeds Act (ESSA) state plan development process: 

● An ineffective teacher is defined as a teacher who is not meeting professional teaching standards, as 
defined in local teacher development and evaluation (TDE) systems.  
 
SPCPA had 2 of 19 academic teachers defined as “ineffective.”  The 2 “ineffective teachers” were not 
invited to return for the 2019-20 school year. SPCPA had 1 of 54 arts teachers defined as “ineffective.” 
This teacher was not invited to return for the 2019-20 school year. 

● An inexperienced teacher is defined as a licensed teacher who has taught for three or fewer years. 

SPCPA had 10 of 19 academic teachers and 30 of 54 arts teachers defined as “inexperienced.” Additionally, 
the mission of SPCPA is to provide students access to professional working artists from the twin cities arts 
community to provide authentic artistic training aligned with conservatory-style training at the post-
secondary level. All 30 of the “inexperienced” arts teachers listed above fall into this category and were 
licensed last year through the Professional Educator Licensing and Standards Board (PELSB) to teach at 
the school. 

● An out-of-field teacher is defined as a licensed teacher who is providing instruction in an area in which he 
or she is not licensed. 

      
        SPCPA had 1 academic teacher who taught 1 class (Physics) outside the area which they are licensed    
        (Chemistry).  
 
The term “equitable access gap” refers to the difference between the rate(s) at which students from low 
income families, students of color, and American Indian students are taught by inexperienced, out-of-field, or 
ineffective teachers and the rate at which other students are taught by the same teacher types. This is not to 
be confused with the “achievement gap” (how groups of students perform academically); rather, “equitable 
access gap” is about which student groups have privileged or limited access to experienced, in-field, and 
effective teachers.  
 
Districts/charters are encouraged to monitor the distribution of teachers and identify equitable access gaps 
between and within schools, but they may also make comparisons to the state averages or similar schools. It 
is important to note that some of the most significant equitable access gaps occur at the school and classroom 
level.  
 
Districts/charters may also use other indicators of “effectiveness” such as teachers receiving stronger 
evaluations overall, teachers with strengths in particular dimensions of practice (e.g., culturally responsive 
practices), teachers certified by the National Board for Professional Teaching Standards, or teachers with 
demonstrated student growth and achievement results. 
  
Respond to the questions below.  Limit response to 400 words.  

● Describe your process for ensuring students of color, American Indian students and students from low 
income families have equitable access to experienced, in-field, and effective teachers.  

o How did the district examine equitable access data? What data did you look at? How 
frequently do you review the data?  

Due to the small size of the school, students have equal access to all academic teachers. 
Academic instructors teach both on-level and advanced sections of their course in most cases.  
For the few courses in which the on-level and advanced options for a class are taught by 
different instructors the instructors are equal in terms of experience and effectiveness. 

 

 



 

 

o Who was included in conversations to review equitable access data? 
SPCPA’s Board of Directors and the WBWF Advisory Committee (which included 
administration, teachers, students, parents, and community members) engaged in 
conversations to review equitable access data at least quarterly during the 2018-19 school 
year.  
 

o What equitable access gaps has the district found?  
The district found no access gaps in terms of equitable access for all students. There are only 
three or four teachers per academic department. Teachers teach both on-level and advanced 
courses for their respective grade level in almost all cases. Students self-select into courses 
through SPCPA’s registration process giving them equitable access to the on-level and 
advanced options in each discipline and to the teachers at the school. Of the 10 academic 
teachers who had 3 or fewer years of teaching experience, all taught the on-level and 
advanced/AP section of their course. Of the 2 academic teachers identified as ineffective, they 
were the only instructional option at the school for their specific courses.   

The main gap identified by SPCPA is the ability to recruit and retain experienced staff 
members. Applicant pools at the school tend to be comprised of less experienced candidates 
(less than three years). With high percentages of staff members with less than three years of 
experience there is equitable access for low-income students, students of color, and American 
Indian students.  

o What are the root causes contributing to your equitable access gaps? 
There are no access gaps currently identified. 

 
o What strategies has the district initiated to improve student equitable access to experienced, 

in-field, and effective teachers? 
SPCPA began the hiring process earlier than in previous school years in hopes of obtaining 
larger pools of candidates. The school has also opted to interview teaching candidates in 
anticipation of open positions. 

   
o What goal(s) do you have to reduce and eventually eliminate equitable access gaps? 

There are no access gaps currently identified. 

WBWF also requires districts and charters to examine student access to licensed teachers who reflect the 
racial and ethnic diversity of students. A growing body of research has demonstrated that all students benefit 
when they are taught by racially and ethnically diverse staff throughout their career, and students of color 
and indigenous students benefit even more.  Consequently, working to increase teacher racial diversity is 
beneficial to all schools. 

● Describe your efforts to increase the racial and ethnic diversity of teachers in your district. Limit your 
response to 400 words.  

o Which racial and ethnic student groups are present in your district that are not yet 
represented in your licensed teacher staff?  

American Indian 

   
o How many additional teachers of color and American Indian teachers would you need in order 

to reflect your student population? 
Approximately 17% of teachers at SPCPA are people of color. This is approximately 15% less 
than what is reflected in the student population (32%). The school would need to add 11 more 
instructors of color to accurately reflect the student population. 

 



 

 

o What are the root causes contributing to a lack of student access to teachers of color and 
American Indian teachers?   
The root causes contributing to SPCPA’s gaps are teacher shortages, particularly in the areas 
of math, science, and art. Additionally, as has been widely publicized in the media, the % of 
licensed teachers of color in Minnesota (5%) is substantially lower than in many other states. 
Furthermore, as a charter school, which is not funded comparably to traditional public 
schools,  it is difficult to expend additional resources to recruit from small or nonexistent 
candidate pools. 
 
17% of SPCPA’s teachers are teachers of color. SPCPA already employ more teachers of color 
than are cited as available (5%) in the state. However, SPCPA continues to strive for its staff 
to accurately reflect the demographic of its student population. Beyond the limited pool of 
available licensed instructors, the elimination of the Community Expert Permission as an 
option to permission teachers of color has severely limited the number of available teachers 
of color, particularly in the school’s Arts program.   
 

o What strategies has the district initiated to increase and retain teachers of color and American 
Indian teachers in the district? What goal(s) are you pursuing? 
 
The Dance, Theatre, Musical Theatre, and Vocal programs engaged every student in their 
discipline with teachers of color for 10-15% of their courses. The Instrumental Department 
for 2018-19 did not employ any teachers of color. However, students gained access to guest 
artists of color in the Instrumental Department on Fridays throughout the school year. The 
instrumental program employed 12 guest artists of color during 2018-19. 
 
SPCPA’s strategy moving forward in this area in response to the elimination of the Community 
Expert Permission, which limited the number of potentially available arts teachers of color in 
the arts program for the 2019-20 school year will employ up to 70  master class teachers 
(guest teaching artists). The goal is for 50% of those guest instructors to be teachers of color.  
The Instrumental Music department has a goal to hire a core music teacher of color. 
 
In the Academic program, SPCPA has begun to enter the hiring process early and when the 
pool of candidates is at its largest.  The school now continues to  interview teaching candidates 
even if there is no position available, in an attempt to screen as many potential teachers of 
color should a position open up.   
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

Local Reporting of Teacher Equitable Access to Excellent and Diverse Educators Data 

Districts are required to publicly report data on an annual basis related to student equitable access to 

teachers, including data on access for low-income students, students of color, and American Indian students 

to experienced, in-field, and effective teachers and data on all student access to racially and ethnically diverse 

teachers.  

For this 2018-19 WBWF summary report submission, please check the boxes to confirm that your district 

publicly reported this data. 

YES  District/charter publicly reported data on an annual basis related to equitable teacher distribution, 

including data on access for low-income students, students of color, and American Indian students to 

effective, experienced, and in-field teachers. 

YES    District/charter publicly reported data on an annual basis related to student access to racially and 

ethnically diverse teachers. 

Goals and Results 

SMART goals are: specific and strategic, measurable, attainable (yet rigorous), results-based and time-based. 

Districts may choose to use the data profiles provided by MDE in reporting goals and results or other locally 

determined measures.



 

 

Close the Achievement Gap(s) Between Student Groups 

Goal Result Goal Status 

The % of SPCPA students in all 

subgroups will meet or exceed 

standards on the MCA in math, 

reading, and science, respectively, 

at 5% or greater as compared to 

state and resident district 

subgroup achievement levels. 

75% of SPCPA’s students of color 

met or exceeded standards on the 

Reading MCA in 2018-2019.  

SPCPA’s students of color scored 

38% higher the those in the 

resident district (SPPS, 37%) and 

48% higher than the state average 

(27%). 

 

72% of SPCPA’s students receiving 

educational benefits met or 

exceeded standards on the Reading 

MCA in 2018-2019.  SPCPA’s 

students receiving educational 

benefits scored 38% higher than 

those in the resident district (SPPS, 

34%) and 30% higher than the state 

average (40%). 

 

30% of SPCPA’s students of color 

met or exceeded standards on the 

Math MCA in 2018-2019. SPCPA’s 

students of color scored 10% higher 

than those in the resident district 

(SPPS, 20%) and 3% higher than the 

state average (27%). 

 

44% of SPCPA’s students receiving 

educational benefits met or 

exceeded standards on the Math 

MCA in 2018-2019.  SPCPA’s 

students receiving educational 

benefits scored 24% higher than 

those in the resident district (SPPS, 

24%) and 21% higher than the state 

average (23%). 

 

 

 

 

Check one of the following:  

__  On Track (multi-year goal) 

__  Not On Track (multi-year goal) 

__ Goal Met (one-year goal) 

__  Goal Not Met (one-year goal) 

__  Met All (multiple goals) 

 X  Met Some (multiple goals)-met 
all but 1 

__  Met None (multiple goals) 
 



 

 

48% of SPCPA’s students of color 

met or exceeded standards on the 

Science MCA in 2018-19. SPCPA’s  

students of color scored 23.5% 

higher than those in the resident 

district (SPPS, 24.5%) and 13.3% 

higher than the state average 

(35%). 

 

72% of SPCPA’s students receiving 

educational benefits met or 

exceeded standards on the Science 

MCA in 2018-2019.  SPCPA’s 

students receiving educational 

benefits scored 50% higher than 

those in the resident district (SPPS, 

22%) and 40% higher than the state 

average (32%). 

Narrative is required; 200-word limit.  

● What data have you used to identify needs in this goal area?  How is this data disaggregated by student 
groups?  

SPCPA used MCA data to identify needs in this goal area. Due to low numbers of students in individual 
racial/ethnic subgroups, the data for each subgroup represented at SPCPA was combined into one 
measure and compared to the same aggregate in St. Paul Public Schools and Statewide.  The 
comparison data for students not receiving educational benefits for SPPS and Statewide was created 
by subtracting the numbers of students in the educational benefits subgroup from the total number 
of students as the data for that comparison was not readily available. 

 
● What strategies are in place to support this goal area?  

Academic teachers met every other day for 80 minutes in PLC to focus on student achievement, 

including closing the achievement gap, specifically addressing the needs of underperforming students 

(as related to their grade level peers) in the classroom. Teachers collect data, document their analysis, 

adjust the strategies implemented, if needed, and reflect on the outcomes as a main focus of this PLC 

time. Although the MCA results are the main data source regarding this report, PSAT results in grades 

9-11 as well as ACT and AP scores are used to measure and fine tune curriculum and instruction at the 

whole-school level.  Additionally, each department and teacher selected and implemented research-

based instructional strategies as part of SPCPA’s Q Comp Program. 

 

● How well are you implementing your strategies? 
We believe we are implementing our strategies well. SPCPA exceeded 5 of its 6 Achievement Gap 

goals regarding students’ race/ethnicity. The only goal not achieved was missed by 2% (in Math as 

compared to the state average for all subgroups). On the Reading MCA, SPCPA White students scored 

82%, while SPCPA subgroups scored 75%.  SPCPA exceeded all of its Achievement Gap goals regarding 

students’ economic status. 



 

 

 
● How do you know whether it is or is not helping you make progress toward your goal? 

Making broad generalizations regarding specific subgroups is challenging given the small populations 
present at our school. SPCPA addresses this by analyzing data for student subgroups at an individual 
level. This data is only used internally to maintain confidentiality. The data then guides conversations 
that occur at the board, administrative, program, and staff levels around the implementation of 
initiatives and strategies to improve teaching and learning for smaller subgroups of students at the 
school.  These strategies seem to be working as the achievement gap is narrowing as measured by 
MCA results across a majority of racial/ethnic and socioeconomic subgroups.  



 

 

All Students Career- and College-Ready by Graduation 

Goal Result Goal Status 

95% or more of students in grade 
12 as of October 1, 2018 and that 
graduate on time and apply for 
college will gain acceptance into at 
least one college or conservatory 
program. 

100% of students in grade 12 as of 
October 1, 2018 that graduated on 
time and applied for college were 
accepted into at least one college 
or conservatory program. 

 

Check one of the following:  

__  On Track (multi-year goal) 

__  Not On Track (multi-year goal) 

 X   Goal Met (one-year goal) 

__  Goal Not Met (one-year goal) 

__  Met All (multiple goals) 

__  Met Some (multiple goals) 

__  Met None (multiple goals) 
 

At least 50% of SPCPA students 
will meet or exceed the grade-
level benchmarks (ERW & Math) 
on the designated SAT Suite of 
Assessments for their grade. 
SPCPA will report on this goal for 
each grade assessed (Grades 9-11). 

In 9th grade, 58% of students met 
the grade-level benchmark in 
math, and 81% of students met the 
grade-level benchmark in ERW. 
  
In 10th grade, 47% of students met 
the grade-level benchmark in 
math, and 84% of students met the 
grade-level benchmark in ERW. 
  
In 11th grade, 42% of students met 
the grade-level benchmark in 
math, and 85% of students met the 
grade-level benchmark in ERW. 

Check one of the following:  

__  On Track (multi-year goal) 

__  Not On Track (multi-year goal) 

__  Goal Met (one-year goal) 

__  Goal Not Met (one-year goal) 

__  Met All (multiple goals) 

 X   Met Some (multiple goals) 

__  Met None (multiple goals) 

Narrative is required; 200 word limit.  

● What data have you used to identify needs in this goal area? How is this data disaggregated by student 
groups?  
SPCPA has a full-time college counselor that collects data related to college acceptances. Additionally, 

data is collected pertaining to the students that do not graduate on time each school year. The college 

counselor works with senior students individually to support their acceptance into at least one post-

secondary institution. 8% of the class of 2019 did not graduate on time. Of these 10 students, 7 were 

White and 3 were students of color.  

 

Data pertaining to the SAT Suite of Assessments administered at the school is provided by 

CollegeBoard. SPCPA began administering the SAT Suite of Assessments in 2017-18 to students in 

grades 9-11 to assess academic achievement and growth in comparison to grade level peers and over 

time. SPCPA is beginning to track longitudinal data in 2020 for individual students, grade level cohorts, 

as well as subgroups to determine needs in this goal area for students in all grade levels. 

 

 

 

 

 



 

 

● What strategies are in place to support this goal area?  
The college counselor constantly monitors each student in the 12th grade class (weekly). The college 

counselor meets individually with each senior at least 3 times each semester. Students are 

encouraged to apply to a range of institutions. Students meet with arts teachers to discuss their arts 

conservatory choices.   

 

During J-term professional development, teachers identify students needing extra support to be at 

grade-level based on PSAT data.  These students are also placed into specific study halls with licensed 

academic teachers according to their needs. Achievement results for individual students and 

subgroups is further analyzed to pinpoint areas where the highest need(s) exist. 

 

● How well are you implementing your strategies?  
We believe we are implementing our strategies well. Student acceptances for those that graduate on 

time into at least one college or conservatory has reached 100%.  

 

Strategies appear to be better implemented for evidence-based reading and writing compared to 

math.  4 (grades 9-11 ERW goals and grade 9 Math goal was met) out of 6 total goals (ERW and Math 

goals for students in grades 9-11). 

 
● How do you know whether it is or is not helping you make progress toward your goal? 

The data regarding college acceptance supports that we have achieved our goal. 

Our strategies are working somewhat for ERW.  For SPCPA students who took the PSAT in 9th and 

10th grade, 95% of students (59 of 62) met the benchmark both years, 60% of students (3 of 5) within 

one year’s growth of the benchmark in 9th grade reached the benchmark in 10th grade, and 20% of 

students (1 of 5) more than one year’s growth of the benchmark in 9th grade reached within one 

year’s growth of the benchmark in 10th grade.  For SPCPA students who took the PSAT in 10th and 

11th grade, 99% of students (76 of 77) met the benchmark both years, 33% of students (1 of 3) within 

one year’s growth of the benchmark in 10th grade reached the benchmark in 11th grade, and 36% of 

students (4 of 11) more than one year’s growth of the benchmark in 10th grade reached within one 

year’s growth of the benchmark in 11th grade.   

Our strategies have been less successful in Math. For SPCPA students who took the PSAT in 9th and 

10th grade, 74% of students (31 of 42) met the benchmark both years, 27% of students (4 of 15) within 

one year’s growth of the benchmark in 9th grade reached the benchmark in 10th grade, and 20% of 

students (3 of 15) more than one year’s growth of the benchmark in 9th grade reached within one 

year’s growth of the benchmark in 10th grade.  For SPCPA students who took the PSAT in 10th and 

11th grade, 87% of students (42 of 48) met the benchmark both years, 25% of students (4 of 16) within 

one year’s growth of the benchmark in 10th grade reached the benchmark in 11th grade, and 22% of 

students (6 of 27) more than one year’s growth of the benchmark in 10th grade reached within one 

year’s growth of the benchmark in 11th grade.  



 

 

All Students Graduate 

Goal Result Goal Status 

91% or more of students enrolled 
in grade 12 as of October 1, 2018 
will graduate on time. 

92% of students enrolled in grade 
12 on October 1, 2018 graduated 
on time.   

Check one of the following:  

__  On Track (multi-year goal) 

__  Not On Track (multi-year goal) 

_X_  Goal Met (one-year goal) 

__  Goal Not Met (one-year goal) 

__  Met All (multiple goals) 

__  Met Some (multiple goals) 

__  Met None (multiple goals) 

__  District/charter does not enroll 
students in grade 12 
 

Narrative is required; 200-word limit.  

● What data have you used to identify needs in this goal area? How is this data disaggregated by student 
groups?  

The school uses gradebook data to identify credit recovery trends.  The non-graduates tend to be 
students who failed classes in the 9th or 10th grade--identifying a need for early intervention (which 
has caused us to adjust our strategies to achieve this goal).  SPCPA also tracks student attendance and 
data related to social-emotional health (care & treatment enrollment) across grades 9-12 to identify 
students who may need additional support toward graduation. 

The school continues to strive to graduate 100% of students in grade 12 on time annually but no less 
than 90%.   

The school would like to see change over time; however, the small sample size (approximately 120-
130 graduates each year) does not always reflect significant patterns pertaining to student 
demographics and student achievement from year to year. 

 
● What strategies are in place to support this goal area?  

The data is disaggregated by student groups by SPCPA’s college counselor. There is no statistical 

significance pertaining to a gap between student groups noted for SY2019.  The School has a dedicated 

position (Student Achievement Coordinator--1.0 FTE) to identify students not making progress toward 

graduation (as determined by current course grades) or identified as “in jeopardy” of not graduating 

on time (deficient credit). Starting in October of the school year, this staff member meets with all 

students who are not making progress toward graduation or identified as “in jeopardy” of not 

graduating on time, monthly through May.  A Graduation Plan Progress Report is completed at each 

meeting with the 12th graders.  11th graders receive a transcript review in the fall and again in the 

summer before their senior year.   Families of all students who are receiving a D- or below receive 

monthly emails from the Student Achievement Coordinator that include reminders and strategies for 

additional resources to help the student stay on track to graduate.  Monthly Progress spreadsheets 

are created for every student earning a D- or below to track trends and to monitor improvement over 

time.  

 
 



 

 

● How well are you implementing your strategies?  
In the 2017-18 report, we identified a need to continue to expand our efforts to identify and meet 

with students in grade 12 that are credit deficient at the beginning of the school year to enroll them 

in credit recovery programs as soon as possible, requesting greater parent involvement (e.g. info 

sessions, at school meetings, etc.).  In 2018-19, the school followed through on this goal.   

 
● How do you know whether it is or is not helping you make progress toward your goal? 

92% of SPCPA students graduated in 2019. We believe our strategies are helping us make progress 
toward our goal because it is reflected in the data (exceeding our goal). 

 


